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Abstract 
ELT like any other venture is confronted with diverse challenges globally. Effective training of personnel is the bedrock for success 
in any endeavour. Where there is dearth of trained hands, effective teaching of English, especially as a second language, can be
grossly inhibited. This study is based on empirical data from interviews conducted among about 100 ESL teachers/educators who 
were randomly selected. The paper chronically explicates the conscientious training of teachers in Teachers’ Colleges before the
segment was abolished as against the current practice. The aim of the study therefore, is to show the difference between the 
performance of trained ESL teachers and those that are not; and the outcome of their performance. The research reveals a general
decline in students’ performance after the abolishment of teachers’ colleges. The analysis among other things, shows that teachers 
who went through teachers’ training colleges are better equipped and produce better students, show more commitment to duty, 
deliberately chose teaching English as a career, more innovative at teaching, more keen on personal development, and above all,
more sensitive to learners’ needs and more apt at providing solutions to those problems. Based on these findings, the paper 
recommends that for ESL to be effective in any region, the teachers must be consciously trained from the onset. Also, to tackle
poor performance in English Language, those currently handling the course must be trained. 
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1. Introduction 
The challenges confronting ELT are numerous and universally prevalent. The death of trained personnel in ELT is 
one out of the many problems and a critical one, considering the roles of teachers in any society. The importance of 
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teachers to education and national development is globally acknowledged. For Nigeria, the National policy on 
Education states that no nation can rise above the quality of its teachers. This is because the development of any 
society is tied to its educational system and teachers occupy very crucial position in education and all that happens in 
the society. Learners of English as a second or foreign language are faced with multiple problems because of the 
internet challenges associated with the task and to be taught by inept teachers is suicidal. Hence the stance of this 
study to examine the (implications) effects of the abolishment of Teachers Grade II training collages on ELT in 
Nigeria. 
2. A glance at teachers’ training in Nigeria 
At the moment, there are several institutions of learning such as colleges of Education and Universities, that train 
teachers in Nigeria but this study is specifically concerned with the abolishment of the Grade two teachers’ training 
colleges which are very fundamental to any training that a teacher receives. As Adesina (2004) observes, the Teacher’s 
Grade Two programme was well designed, to cater for the primary education (which is the foundation of all 
educational journey), the curriculum was well planned, trainees were enthusiastic and the products were often full of 
pride and a deep sense of achievement, very apt and committed to their duties. Teachers were highly professional; 
they were the public letter writers and the eye of the community. It was a noble thing to be a teacher in any community 
because they were revered by their pupils (students), parents and everyone in the society. 
Teachers’ training and education can be traced back to the activities of the various Christian mission agencies that 
established schools in Nigeria. The establishment of schools (formal education) placed the demand for teachers who 
will teach in these schools as the missionaries could not all alone handle the enormous task of preaching and teaching 
all the subjects studied in the schools. The early teachers did not have any formal training. They started as catechists 
performing many functions such as teaching, catechism, or giving religious instructions to children. Some of the 
converts became literate and were used as interpreters. They were later encouraged to complete their elementary 
education known as standard Iv after which, they were recruited to teach in the elementary schools. 
Subsequently, the need to train this set of teachers became obvious. What was known as Grade III teachers were 
being produced from standard six certificate holders. The need to give more serious and conscientious training became 
evident hence the establishment of Teachers’ Grade Two training colleges. 
According to Oladumijoye (2013), the first teachers training college in Nigeria, was established in 1896 (St. 
Andrews College, Oyo), followed by several others in 1897, 1904, 1905, 1928 and so on, in different parts of the 
country. 
3. The teachers grade two training colleges 
As mentioned earlier, the program of this training college was well designed and highly encompassing. Teachers 
were meticulously trained for a period of five years – thoroughly equipped for their role as teachers in the primary 
school. They were taught all the relevant subjects in addition to the principles of teaching each one of them. A subject 
known as principles and practice of Education was mandatory for all teacher trainees. 
It was designed to equip the trainees with the right attitude and skills necessary for the task ahead of them. They 
were also taught the art of practical teaching and were sent on teaching practice twice within the study period for about 
6 – 8 weeks each time. During these periods, the trainees wrote their notes of lessons for each lesson and supervisors 
(the tutors) came to supervise them as they taught. It was really a rewarding experience for the trainees as no stone 
was left unturned. The outcome is the type of teachers mentioned earlier on – enthusiastic, competent, committed, and 
proud and so on. The people who enrolled in those Colleges were people who had prepared their minds for teaching 
as a career. They were not coerced it was a proud deliberate choice and not a charade. The calibre of teachers was 
ready to go to any length to impact knowledge and make a success of their career.  
The students turned out by this set of teachers enjoyed school and came out as stars in their various disciplines or 
chosen careers. Majority came out with distinctions and even those who did not study English language as a course at 
higher level were very competent and engage in creative writing and prose of different types. The first African Nobel 
laureate in literature, Wole Soyika, and the late renown writer Chinua Achebe and a host of others, products of these 
teachers.
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4. The abolishment: The Ashby Commission of September, 1960 
The report submitted by Sir Eric Ashby noted the death of trained teachers in the secondary school in spite of the 
obvious increase in demand for their services. It recommended the opening of the universities institution of 
undergraduate degree in Education (B.A (ED); B.SC(ED), B.Ed) and the training of more teachers for Nigeria’s 
secondary schools. This recommendation was predicated on the facts that economic development would not be 
feasible without Universal Basic Education. The best way to achieve this was to strengthen the manpower at the 
intermediate level – the elementary and lower forms of secondary schools. 
One major challenge to national development that has rubbed off on almost everything in the nation is the 
inconsistencies of government polices. Every government in power would not like to continue with the program’s or 
polices of the previous one – either because of pride, the quest to make a name or for reasons best known to them. 
This trend also affected the policies on Education. As different persons were appointed to man this area, Educational 
policies were affected and subsequently, the abolishment of Grade Two Teachers’ Training Colleges, despite its 
usefulness as a tool for laying solid education foundation, that have earlier been enumerated. 
5. The current practice of teachers’ training 
In response to Ashby’s report, what was known as Advanced Teacher’s Colleges, now Colleges of Education were 
established. It produced graduates with the Nigeria Certificate in Education (NCE). The trainees are people from 
secondary schools or the Teachers Grade II Certificate Holders and the training lasts for three years. The National 
Policy on Education consequently, declared the NCE as the minimum entry qualification into the teaching profession. 
Despite the good intention to beef – up the standard of teacher training, the establishment of this institution paved 
way for those who are not interested in teaching to enroll, since it is a platform to gain University admission and study 
for two or three years respectively, depending on the course. Those who could secure admission into the University 
flock into the programme. 
The NCE program replaced the Teachers’ Grade Two colleges and as Obalayo (2004) observes, it is filled with 
student who never initially wanted to be teachers but just to obtain a certificate as a sure way to the University. Also, 
as pointed out by Ogunlowo (2003) & other scholars, the curriculum does not specifically address the peculiar need 
of the primary school child as the subject combinations do not have bearing with the subject studied at the primary 
school. NCE students offer subjects like Biology, Chemistry, and Physics which are not studied at the elementary 
level of Educations. 
The curriculum is so broad that adequate attention is not given to inculcation of the principles and practice of 
teaching as was done at the Grade Two level. More so, most of the students do not have any idea or foundation in 
teaching and teacher education as they just came in from secondary school. The course, duration is just three years as 
against the five years of teachers grade two. It is not possible for students without the prior training at Teachers Grade 
II to be well equipped for the classroom and perform at the same rate as those trained this way. 
6. Analysis of data 
Seasoned educational instructors, teachers/administrators representing a population of about 100 were randomly 
selected, (sampled), and interviewed. Reacting to the question on the abolishment of Grade two teachers’ training 
colleges, 90% (percent) of the respondents reacted with serious pain and disappointment, stressing that it was a big 
mistake on the part of the government to have taken that step. The other dimension added by the respondents is that 
Teachers’ Training Colleges were targeted at grooming teachers who would teach at the primary school level which 
is the foundation of all academic ventures, and failure at that level meant failure at all levels. 
The respondents added that the abolishment of the training colleges is responsible for the dearth of teachers and 
this in turn, has paved way for all calibres of people to enter the teaching profession, thereby compounding the problem 
of falling standard of education. They concluded that the abolishment is a complete setback to the Nigerian educational 
system. 
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If teachers are well equipped, they will do better but where the institution that should offer this training is non-
existent, the system is bound to fail. 
As they uprightly pointed out, neither the NCE nor the NTI or other training options set up by the government, can 
adequately cater for the training needs of teachers the way the Teachers’ colleges did. It is therefore recommended 
that these institutions be re-established with new vigour and other attractions such as good and state – of – the art 
facilities and stipend to boost their morale of the trainees. 
7. The summary of the findings 
The outcome of the research can be summed up in the following:- 
1. Teachers Training Colleges produced better teachers in general and ESL teachers of particular. 
2. Teachers who trained under the system were more committed to the profession and produced more competent 
students in English Language. 
3. They deliberately chose teaching as a career and were enthusiastic on the job, keen at professional/personal 
development, and apt at solving learners’ problems and demonstrated overall willingness and interest in 
learners and the learning process. 
4. The products of Teachers Grade II Training colleges were highly innovative and ardently enterprising, 
making the entire learning programme or school a memorable experience that learners lived to remember 
and recalled with great delight. 
5. The absence of Grade Two teachers Training Colleges is responsible to a great extent, for the fallen standard 
of education. 
8. Conclusion 
Going by the fore – gone discussion, the abolishment of Teachers’ Training Colleges in Nigeria, has adverse effect on 
the teaching of English language in the region as no educational system or school (or even nation) can rise above the 
quality of its teachers. Availability of competent EL teachers will, in a great measure, yield positive educational 
outcome especially in English Language. 
9. Recommendation
Though the searchlight of this study beams on the Nigerian situation, the result is universally relevant. Using this 
particular region as a case study, it can be established that for ELT to be effective and successful anywhere, adequate 
attention must be given to the training of teachers who are the pilots of the educational plane; hence the establishment 
of teachers training institutions that groom teachers all the way. 
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